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FELRESGINIFRIETICRY £ A, FELOHEBIL, KL, Buh, £ LTIV AW
HHOAI 2=T A BIHEETHELETT, FELDRRKEAET H-DICHER AL EBFRT
LOIFRADEETT, T—T 2 v —DREIFTFELET THIZOTOND LOTIEH Y £8
o FEBITRANEWHET D2 LT, BOboiTEIE T L T (co-regulate) L, FiE L
TWE F 9 (Talreja, 2017m), FELDHFTIZAI 2 =T 4 NEDLDLZ L THELITADDOREE
WCEDE IR DY, FLHRELTEDLIIHE BT EZR > THLNDIONEmMD |
I 2=T A DALFEFELLO=—X WA TWBLI-E, HRADRFIZONTERZ ERT
xFET,

ANEDTEDIIEELZR TN EF—Y =z v—) BULETHD

LM — = > —(collective agency) & 1%, fHxDxT— =k (agent) 23[F UILFEIE, i
B, 37— SO OIATEIE RS Z LA BERLTVET, E=m—T z o—i3dt
Flo—Y v — b RTHERRE L, WBOEMT, FiRE. 747747 14—, B
RaeBHhET, BNF~ONMERE, BROEM, JELEE) e & OEMELREIT, EHToOXIS % E
LET, IN0OEITHSLSER TRV EERTEIRY FHA, Ef—Y 2 v—i%, flx
ANDFEWRLERZOE ETHUCE S, B BESAN ) DI AZH R D L E2NE S L
£9 (Leadbeater, 201716]) ., £7-7F 92T HZ & THICH KL T IRKfL LI-tEE25 Z LN TE
EJr RN

ARIIERT—Y v —DKEBET /N (Sun Model) ##ENT 5
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T =B LUE L (Hart, 1992p031),
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2. BEDIZLT
BEHEDOBEZRLTZ 8 DD L~

Young people's initiative
Decisions made in partnership with adults

Young people's initiative
Child-initiated and directsd

Adults' initiative
Adult-initiated shared decisions with children

Consulted and informed

Adults maks decizions, young people are consulted and
informed

INCREASING LEVELS OF PARTICIPATION

Assigned but informed
Young people are azsignad tacks and informed how and why
they are involved in 3 project

Participation for show
Young people have fittle or no influence on their activities

Decoration
Young people help implement adulits’ initiatives

LEVELS OF SEEMING INVOLVEMENT

Manipulation
Adults use young people to support their own projects
and pretand they are the result of young peoples’ inzpiration

FZ I L ORI =V — T—RAZ A2 (1969) 268/ A7V —Indy—- ~—F
(1992) 7255 .

G1/f7c: Hart, R. (1992), Children’s Participation: From tokenism to citizenship, Innocenti
Essays No. 4, UNICEF, www.unicef-irc.org/publications/pdf/childrens participation.pdf.

ZND 30 FATVMEHA NI E 72 2018 45, OECD A7 4+ — D AT N—TOEREZDL (10 »
ENOEETT—=2 7« aVRNADORBRONURY 2875 Z L12mb Y. ot EnOE
NOZ ORI EZIT ) - DIEHEENT) X T LZ0ETAE L LI THFZ—Y v —DKk
BET V) ALY BITE LT,

AT BIE, ==V dEREL Y BHOIEI BV EEYICRGEIND & OfEmICELT
oD, AA—TVEIILINORGIZEXE Lz, FAEMELLIR, KRAlo—Y 2 v —DFT T
DEFETCRANE OB Z "3 Z L 2LEAE LT (L, FriL<Eman B, Ba okt
BrabrxEd, LB OBBETIE, EEPEMTELLEELRABE L TELT, RART
RCOEEZTEL, T XTCOERRELZITIDICK LT, HFIFUBREZHRLET), Lal,
LRl —T = — ORI 3 B (T#:0 ), [BEY 1. RO TERFEE - BIZITO¥E]) T
E. AEFEEREICEMTE DL EEXETN, EHTHEEELEZATHLHLARVWIEEFELT
WET, Rl —T 2 OB ETIEEWEE, EEERARTOY =V E—A T
EoTRWEW) Z LR £,


https://www.unicef-irc.org/publications/pdf/childrens_participation.pdf
http://www.unicef-irc.org/publications/pdf/childrens_participation.pdf
http://www.unicef-irc.org/publications/pdf/childrens_participation.pdf
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X 8. Rz —V i —DKEETFIN
YT IR TN & X —F LD

Assigned
but informed 4 Adult led
; 5  with student input

Tokenism 3
Decoration 2
6 Shared decision making,
adult led
Manipulation ; i
Silence 0

Young people-initiated
& directed

Young people-initiated,
shared decisions with aduits

51 Hi5t: OECD Future of Education and Skills 2030 Student Focus Group.
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F1. EFE=—V I — DB

0. Silence

1. Manipulation

2. Decoration

3. Tokenism

4. Assigned but informed

5. Adult led with student input

6. Shared decision making, adult led
7. Young people-initiated and directed

8. Young people-initiated, shared
decisions with adults

Neither young people nor adults believe that young people can contribute, and young people remain
silent while adults take and lead all initiatives and make all decisions.

Adults use young people to support causes, pretending the initiative is from young people.
Adults use young people to help or bolster a cause.

Adults appear to give young people a choice, but there is little or no choice about the substance and
way of participation.

Young people are assigned a specific role and informed about how and why they are involved, but do
not take part in leading or taking decisions for the project or their place in it.

Young people are consulted on the projects designed, and informed about outcomes, while adults
lead them and make the decisions.

Young people are a part of the decision-making process of a project led and initiated byadults.

Young people initiate and direct a project with support of adults. Adults are consulted andmay
guide/advise in decision making, but all decisions are ultimately taken by young people.

Young people initiate a project and the decision making is shared between young people and adults.
Leading and running the project is an equal partnership between young people and adults.

515t Hart, R. (1997), Children's Participation: The Theory and Practice of Involving Young
Citizens in Community Development and Environmental Care, UNICEF. Modified from the
Ladder of Student Participation by the OECD Student Sphere (Linda Lam, Peter Suante,
Derek Wong, Gede Witsen, Rio Miyazaki, Celina Feerch, Jonathan Lee and Ruby Bourke).
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